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Read a good book about child development
to understand what your child is actually
capable of at different ages. Then refer to it
again and again as he grows older, keeping
your expectations in line with what he is
actually capable of. For example, a two-
year-old does not understand the concept
of sharing. He is simply not capable of shar-
ing and parents are wrong to expect it. A
three-year-old cannot sit still for longer than
ten to fifteen minutes. He is not “bad” if he
needs to move around. Young children are
not developmentally capable of thinking
ahead. They cannot predict consequences.
Neither can they keep a promise. They sim-
ply don’t understand the concept. You can
say to a toddler, “Promise Daddy you won’t
touch his books again,” and the verbal tod-
dler will nod happily and say “l promise
Daddy.” But he doesn’t have any idea what
“promise” involves.

Many times, what parents see as naughty
behaviour, is really just the result of the
parent having unrealistic expectations of
their child, given the stage he or she is at.

ANGER AND AGGRESSION

Aggressive behaviour and anger (temper
tantrums) are such big subjects that they
have their own brochure called, Anger and
Aggression.

PUNISHMENT AND REWARD

The best way to buy bad behaviour is to reward
good behaviour. Why? Because if your child is
misbehaving and you offer her a bribe “to be
good” she will mishehave again so that yvou'll
bribe her again. She has a job! And the older she
gets, the bigger the paycheque.

Punishment focuses the child’s attention on the
punishment, rather than on what they did. For
example, if Jenny breaks the rules by riding her
tricycle on the street and her punishment is “no
television™ that day, she will be so focused on
how mean her parent is and how unhappy she is
about missing a favourite Lv. show, that she will
have lost the connection to her trike and where
it can be ridden. A more closely-connected “con-
sequence” might have been losing the use of her
trike for a period of time.

SPANKING?

Spanking does not teach children how to make
good and appropriate decisions for themselves,
It does teach them that;

* hitting is okay if you're bigger

» if you're caught you'll be hit, so just don't get
caught

» violence can be used o make others do what
they want

* the only reason for being "good” is so that
they won't be hit

A smack may stop the behaviour at the moment,

but it teaches nothing good. Most parents also

find that spanking usually happens when the

parent has lost control and is very angry. Each

time they spank, the child becomes more condi-

tioned to it, so they need to spank harder to get

the child’s attention. This is the recipe for abuse.



Clearly State Rules & Expectations

* With expectations and language that is
appropriate to their age, state the rules.
For example, “We don’t jump on the
couch...”

* With a reason they can understand.
“...because we may fall and hurt our-
selves.” :

* With your expectations “I expect you to
stop now.”

* As much as possible, use language that is
positive. For example, “Touch the baby
gently,” rather than “Don’t hurt the
baby!”

¢ Don’t confuse children by seeming to
offer a choice when there really is none.
For example. Don’t say, “Would you like
to go to bed now?” when what you really
mean is “It’s time to go to bed now.”

* Model appropriate behaviour yourself -
always use your seatbelt, keep feet off
the coffee table, etc.

Consistency _

It is important that once a rule is made,
there are no exceptions or else children
become confused. For example, jumping on
the couch is never permitted. Children are
alert to any indecision on your part, so
think carefully about your rules, make as
few rules as possible, but once you do, be
consistent about enforcing them. If, along
the way, you must change a rule, make an
announcement that it is changing and be
clear about what is now expected.

Reinforcement

Whenever possible, children should experi-
ence the natural consequences of their
actions. This is how we all learn the very best.
For instance, if three-year-old Jerrod purpose-
fully dumps his lunch on the floor, explain the
situation to him as you scoop it into the
garbage. “That’s too bad you dumped your
lunch on the floor Jerrod. I expect you are
going to be very hungry waiting for dinner
now.” Then have him wait. Unless Jerrod has a
medical condition, it will not hurt him to wait
for dinner (although a soft-hearted parent
could be forgiven for making dinner a little
early that night!).

When natural consequences are not possible
(usually because they would be harmful to the
child - like running into traffic), parents need
to set a logical consequence. For instance, the
logical consequence of hitting another child
could be that they are removed from the play
area for a few minutes.



“Time-out”

is a technique that many parents have found
successful. This is where the logical conse-
quence of breaking a rule (like hitting some-
one) is that the child must spend some time
alone, usually in another room. For a time-out
to be effective, it is important that:

¢ the child clearly understand why he or she
is on time-out

¢ that it be administered immediately

¢ that it be very boring

¢ that it be short (suggest child be allowed to
say when he or she is ready to come back)

¢ that it not be used very often

Teaching Toddlers

As toddlers are just gaining lan-

guage skills and may not yet be able
to remember what the consequences
of an action will be, they require a lit-
tle simpler instruction. For example,

if you are trying to teach a toddler not
to touch a wall plug, grasp his hand
firmly, pulling it away from the plug as
you say “No. We don’t touch plugs.
Plugs can hurt Justin.” If he tries this again,
repeat and then remove him from area of plug
- he is probably too young to remember “the
rule” at this age. But he will eventually, so
patiently and consistently stick with it.
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Making good decisions for themselves is a
skill that children learn, just like walking. But
they will not learn this skill if you make all
their decisions for them. They need to prac-
tise. And they need to learn from making bad
decisions (that will not hurt them). For exam-
ple, if Tara insists on eating her pudding with
a fork, let her. Make no comment!

7 Asa parent, you provide
" “the limits” by making
rules. Your child will
explore those limits, test-
ing again and again to see if
“the limits” are still there.
Then, one happy day, you
realize that she is no
longer testing a certain
limit. You may even hear
her talking to herself as she
walks up to the stove, “No, don’t touch the
stove - stove hot,” then back away on her
own. She has internalized the “stove rule” and
is now self-disciplining. Enjoy the moment,
then take a deep breath....there are many such
lessons to be taught between two and twenty!



